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Abstract 
This study was taken under the form of survey research that yielded descriptive information about English teachers' knowledge, 
dispositions, and performances. Three questionnaires of 34, 37, and 52 items consisting of INTASC model standards were 
administered to 147 teachers in a five- level Likert scale in three successive sessions, each lasting an hour. The means of English 
teachers' knowledge, disposition, and performance scores were 3.27, 3.68, and 3.73 out of 5. So, pre-service English teacher 
training programs in Iran train knowledgeable and disposed teachers practically. Strong and weak points and the related INTASC 
principles were analyzed at the end. 
© 2014 Soleimani and Zanganeh. Published by Elsevier Ltd. 
Selection and peer-review under responsibility of Urmia University, Iran. 
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1. Introduction  
All the students around the world deserve qualified teachers. Moon, Brown, and Ben-Peretz (2000) have
divided teacher education into three stages: initial teacher education, beginning teacher induction, and continuing 
professional development. Roth and Swail (2000) nicely refer to the standards for licensing teachers, containing ten 
principles; each principle consists of three subcategories of trainee teachers' knowledge, dispositions, and 
performances.  
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1.1. Significance of the Study 
Darling- Hammond, Wei, and Johnson (2008) refer to the lack of studies that have examined multiple elements 
of teacher knowledge, skills, and abilities at the same time; so this study takes account of trainee teachers' 
knowledge, dispositions and performances simultaneously to integrate different views in teacher education as a 
technical, professional, cognitive, empirical, socio-cultural, analytical, reflective, and critical process. This study 
hopes to be able to show the existing strong and weak points in Iran’s English teacher preparatory programs by 
investigating the trainee teachers' knowledge, dispositions and performances to improve the quality of pre-service 
English teacher programs in Iran. 
 
2. Literature Review 
      Sarwar and Hussain (2010) discuss the problems and solutions for Pakistan’s student teaching preparatory 
programs. They acknowledge that Pakistani teacher education institutions prepare teachers without considering the 
needs of the schools; the trainee-teachers are weak in discipline, lesson planning, classroom management, and 
content knowledge. They believe that the problems must be handled by more rigorous training in the weak areas. 
Wilkerson and Lang (2008) use disposition indicators of the INTASC principles to assess teacher dispositions. A 
self-report 50-item form aligned with each of the INTASC principles has been field tested at four different 
institutions with about 2000 examinees. This self-report requires the teacher to respond to eight questions aligned 
with various INTASC principles and is designed to elicit specific instances of behavior that reflect the targeted 
principles. This form provides a record of the teacher’s demonstration of a negative disposition. Institutions can 
redesign their programs to help candidates learn to value such dispositions. The large number of participants is 
really helpful to provide useful results; however, unfortunately the results are not presented in detail statistically. The 
results are also limited to teacher dispositions and two other components of INTASC principles, that is, teacher 
knowledge and performances are not discussed. 
Too few research studies have been conducted to measure teacher's knowledge, especially in the field of English. 
Much of the research in teachers' knowledge has concentrated on the areas of science and math, perhaps because of 
the nature of knowledge in English which cannot be easily unpacked. The published literature on the quality of pre-
service teacher education is also sparse. Few studies have investigated teacher education within the field of English 
systematically. Studies on the preparation of English teachers also have mostly focused on teachers' knowledge of 
English and on how to teach English rather than on teachers' whole knowledge or teachers' dispositions and 
performances, so this study investigates not only teachers' integrated knowledge, but also teachers' dispositions and 
performances. 
2.1. Research Hypotheses 
This study poses some questions about the beginner teachers' knowledge, dispositions and performances: 
Question 1: Do English teacher training colleges in Iran train knowledgeable teachers? 
Question 2: Do English teacher training colleges in Iran train disposed teachers? 
Question 3: Do English teacher training colleges in Iran train the teachers practically? 
To answer the stated questions in the study, the following research null hypotheses were formulated and tested: 
Null Hypothesis 1: English teacher training colleges in Iran do not train knowledgeable teachers. 
Null Hypothesis 2: English teacher training colleges in Iran do not train disposed teachers. 
Null Hypothesis 3: English teacher training colleges in Iran do not train the teachers practically. 
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3. Methodology 
3.1. Participants 
The participants in this study were 70 undergraduates in the fourth year of English teaching and 77 English 
teachers. To homogenize the subjects, the teachers holding BA in ELT were chosen to complete the questionnaires. 
The student participants in this study were men and women who sampled randomly from south and north branches 
of Islamic Azad universities in Tehran. The teacher participants were men and women who were sampled non-
randomly from Qarchak (a city near Tehran, the capital of Iran) and district 14 in Tehran, based on their availability 
to the researchers and had (5-17) years of experience in teaching English. The teachers were divided into two groups 
of beginner and experienced teachers based on their years of experience: Among the 77 teachers, 37 teachers had 5-
7 years of experience in teaching English and 40 teachers had 11-17 years of experience in teaching English. Forty- 
two teachers were teaching in middle schools and 35 teachers were teaching in high schools. 
3.2. Materials 
The instrument used in data collection procedure was a questionnaire consisting of INTASC model standards for 
beginning teachers. The INTASC model (cited in Roth & Swail, 2000) consists of ten principles and each principle 
takes account of trainee teachers' knowledge, dispositions and performances with the aim of rethinking teacher 
licensing and assessment (View INTASC model). Schulte (2008) developed a follow-up survey for teacher 
preparation programs in a doctoral applied statistics course, using the INTASC principles as the framework, 
provided evidence of content validity and reliability of INTASC principles, so there is no problem considering the 
reliability and validity of the questionnaires. 
 
 Then the principles were omitted and knowledge, disposition, and performance components of all principles 
were gathered in a questionnaire consisted of 123 items in a five level Likert scale ranging from strongly disagree to 
strongly agree. Then the questionnaire was separated into three questionnaires of 34 items, 37 items, and 52 items to 
make the administration easier and to measure the teacher's knowledge, dispositions, and performances separately. 
 
3.3. Procedure 
The participants were asked to complete three questionnaires in three successive sessions, each session lasted an 
hour. The researcher submitted the questionnaires and explained that the questionnaires were related to her MA 
thesis. The subjects asked some questions about the meanings of some sentences of the questionnaires during the 
administration. Two student participants didn't accept to answer because they were in a hurry .The questionnaires 
were administered to the student participants in three classes in three successive sessions before their final exam. 
Two classes were held in south branch of Tehran Islamic Azad University and one class was held in north branch of 
Tehran Islamic Azad University. The teacher participants were asked to complete all the questionnaires in middle 
and high school English teachers' in-service classes in Qarchak and district 14 in Tehran in three successive sessions. 
 
 
4. Result 
4.1. Findings 
Once the data were collected, they were statistically analyzed. The student teachers', less experienced, and 
experienced teachers' responses to knowledge, dispositions and performances questionnaires ranged from strongly 
disagree to strongly agree which were scored from 1 to 5. The responses of each group of participants to each 
questionnaire and the responses of all participants to each questionnaire were tallied up. Then the frequency of each 
group of participants' responses to each questionnaire and the frequency of all participants' responses to each 
questionnaire were calculated. 
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4.2.  Descriptive statistics   
      The mean of Iranian English teachers' score of knowledge, dispositions and performances (as an indicator of 
central tendency), Standard Deviation, and Standard Error of measurement (as an indicator of the dispersion of the 
set of scores) were calculated for the purpose of the description of the data characteristics. 
Table 4.1 Descriptive Statistics: Distribution of English Teachers’ Knowledge Score 
 
 N M SD SE 95% CI for M Min Max 
     Lower Bound Upper Bound   
 
Knowledge 34 3.27 .22 .037 3.19 3.35 2.91 3.69 
 
    According to the data in Table 4.1, the mean of English teachers' knowledge score is 3.27, its Standard Deviation 
is .22, its Standard Error of measurement is .03; its minimum score is 2.91 and its maximum score is 3.69. 
Table 4.2 Descriptive Statistics: Distribution of English Teachers’ Disposition Score  
 
 N M SD SE 95% CI for M Min Max 
     Lower Bound 
Upper 
Bound   
 
Disposition 37 3.68 .17 .02 3.63 3.74 3.33 4.00 
 
     According to the Table 4.2, the mean of English teachers' disposition score is 3.68, its Standard Deviation is .17, 
its Standard Error is .028; its minimum score is 3.33 and its maximum score is 4.00. 
Table 4.3 Descriptive Statistics: Distribution of English Teachers’ Performance Score 
 
 N M SD SE 95% CI for M Min Max 
     
Lower 
Bound 
Upper 
Bound   
Performance 
 52 3.73 .45 .06 3.60 3.85 3.09 4.73 
 
    As Table 4.3 displays, the mean of English teachers' performance score is 3.73, its Standard Deviation is .45, its 
Standard Error is .06; its minimum score is 3.09 and its maximum score is 4.73. 
4.3. Normality Tests 
As all the descriptive statistics of English teachers’ knowledge, disposition, and performance scores are 
frequencies, the two-way chi-square analysis is needed to test the normality of the frequencies by comparing the 
observed frequencies with the expected or theoretical frequencies. 
   Table 4.4 Contingency Table for the Knowledge Two- ٌ◌◌ٌWay Chi-Square Analysis  
 
 experienced 
teachers 
less 
experienced 
teachers 
students SUM 
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strongly disagree 42 21 260 323 
disagree 209 370 500 1079 
neither agree nor 
disagree 
293 309 424 1026 
agree 597 472 990 2059 
strongly agree 219 86 206 511 
SUM 1360 1250 2380 4998 
 
Chi-square: 294.05 
Degree of freedom: 8 
P-value: 0 
Yates’ Chi-square: 289.84 
Yates’ P-value: 0 
According to the Table 4.4, the Chi-square of the knowledge scores is 294.05 and Yates’ Chi-square is 289.84; 
the Chi-square of the knowledge scores is more than Yates’ Chi-square where the degree of freedom is 8 and P-value 
is 0. It means that the observed statistic is greater than the critical statistic. So the observed knowledge frequencies 
have not occurred by chance alone and is statistically significant at the probability level of (P= 0). 
Table 4.5 Contingency Table for the Disposition Two-Way Chi-Square Analysis 
  
 experienced 
teachers 
less 
experienced 
teachers 
students SUM 
strongly 
disagree 
4 67 279 350 
disagree 4 46 343 393 
neither agree 
nor disagree 
138 195 518 851 
agree 884 881 1127 2892 
strongly agree 450 180 423 1053 
SUM 1480 1369 2690 5539 
Chi-square: 718.76 
Degree of freedom: 8 
P-value: 0 
Yates’ Chi-square: 712.30 
Yates’ P-value: 0 
According to the table 4.5, the disposition Chi-square is 718.76 and Yates’ Chi-square is 712.30; the disposition 
Chi-square is more than Yates’ Chi-square where the degree of freedom is 8 and P-value is 0. It means that the 
observed statistic is greater than the critical statistic. In other words, the observed disposition frequencies deviate 
from what would be expected by chance alone and is statistically significant. 
Table 4.6 
Contingency Table for the Performance Two-Way Chi-Square Analysis 
 
 experienced 
teachers 
less 
experienced 
teachers 
students SUM 
strongly 
disagree 
21 71 381 473 
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disagree 36 157 556 749 
neither 
agree nor 
disagree 
356 515 982 1853 
agree 1038 889 1312 3239 
strongly 
agree 
560 237 323 1120 
SUM 2011 1869 3554 7434 
Chi-square: 906.33 
Degree of freedom: 8 
P-value: 0 
Yates’ Chi-square: 900.54 
Yates’ P-value: 0 
 
According to the table 4.6, the performance chi-square is 906.33 and Yates’ Chi-square is 900.54; the 
performance chi-square is more than Yates’ Chi-square where the degree of freedom is 8 and P-value is 0. The 
observed statistic is greater than the critical statistic. Therefore the observed performance frequencies deviate 
sufficiently from what would be expected by chance alone and is statistically significant. 
 
4.4. Testing the Research Hypotheses 
Hypothesis 1: English teacher training colleges in Iran do not train knowledgeable teachers.  
 
According to the Table 4.1, the mean of English teachers' knowledge score is 3.27, which is shown in Figure1, 
too. As Table 4.4 reveals, the knowledge Chi-square is more than Yates’ Chi-square (df = 8, P= 0). It means that the 
observed statistic is greater than the critical statistic. So, there is 100% probability that the observed knowledge 
frequencies were due to factors other than chance and the first null hypothesis is rejected. Hence, English teacher 
training colleges in Iran train knowledgeable teachers. 
 
 
 
 
 
 
 
 
Figure1. All the Participants' Knowledge, Disposition, and Performance Means 
Figure1 displays the participants' means of responses to three performance, knowledge, and disposition 
questionnaires.  
   Hypothesis 2: English teacher training colleges in Iran do not train disposed teachers.  
 
According to the Table 4.2, the mean of English teachers' disposition score is 3.68. According to the Table 4.5, 
the disposition Chi-square is more than Yates’ Chi-square (df= 8, P= 0). It means that the observed statistic is 
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greater than the critical statistic. Therefore, the observed disposition frequencies were due to factors other than 
chance. Consequently, the second null hypothesis is rejected. Hence, English teacher training colleges in Iran 
train disposed teachers. 
 
        Hypothesis 3: English teacher training colleges in Iran do not train the teachers practically. 
 According to the Table 4.3, the mean of English teachers' performance score is 3.73. According to the Table 4.6, 
the performance Chi-square is more than Yates’ Chi-square (df = 8, P = 0). It means that the observed statistic is 
greater than the critical statistic. So, there is 100% probability that the observed performance frequencies were due 
to factors other than chance. Therefore, the third null hypothesis is rejected. In other words, English teacher training 
colleges in Iran train the teachers practically. 
 
5. Discussion and Conclusion 
5.1. Discussion of English Teachers' Knowledge Results 
 It was found that the mean of English teachers' knowledge was 3.27. So the related null hypothesis was rejected 
and it was concluded that English teacher training colleges in Iran train knowledgeable teachers. The highest means 
of the participants' responses to knowledge questionnaire were related to standards 10, 8, and 11(according to Table 
7 presented in Appendix A). These standards were all related to principle 3ġ Űŧġ INTASC Model principles. It reveals 
one of the participants' strong points. To elicit the participants' weak points, the INTASC Model principles related to 
the standards that had the lowest means were analyzed.ġ These standards were: 13, 24, 29, 30, and 31, which were 
the subcategories of principles 4, 7, 8, and 9. To train much more knowledgeable teachers, the above principles 
should be considered in ELT pre- service programs.  
To train better teachers, National Council on Teacher Quality (NCTQ, 2004) believes that well-designed 
policies based on good research are needed. To provide well-designed policies, it is necessary to update the 
standards. Spellings (2005, cited in Townsend and Bates, 2007) argued that the focus of teacher quality should be on 
providing the teachers with solid and essential content knowledge and skills. Successful strategies for promoting 
these skills include making strengthening and integrating field experience throughout the preparation program; 
strengthening partnerships; and creating quality mentoring and support programs.  
5.2.  Discussion of English Teachers' Disposition 
The mean of English teachers' disposition was 3.68 out of 5. The second null hypothesis was rejected with the 
conclusion that English teacher training colleges in Iran train disposed teachers. Standards 5 and 9 encompassed the 
highest means of the participants' responses to disposition questionnaire. They were related to principles 2ġ and 3 of 
INTASC Model principles respectively. In other words, these principles are among the participants' strong 
disposition points. But, to find the participants' weak points, the INTASC Model principles related to the standards 
that had the lowest means were reviewed. These standards were: 28, 29, and 1. They are indicators of principles 9 
and 1. In order to value such dispositions, the above principles should be enhanced in the colleges. 
Stover, et al.(2006) believe that the key to successful teaching is considering personality, personal engagement, 
and enthusiasm which are some components of teacher dispositions. Teacher education must focus on the moral and 
ethical issues. In order to bring about a reflective attitude toward teaching, teachers' dispositions must be promoted 
as well as gaining professional knowledge and expertise as Bates (2007) refers to cultural communication and 
democratic negotiation that should be improved by the teachers themselves. Accordingly, Greenwood and Brown 
(2007) express that the teachers should collaborate with the parents and communities and Al Issa (2009) shows that 
peer collaboration is very effective in helping the teachers to develop their skills of critical reflection to become 
efficient and informed agents of positive change.  
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5.3. Discussion of English Teachers' Performance 
This study required the teachers to respond to 52 items aligned with various INTASC principles to elicit specific 
performances that reflected principles 7 and 8 are among the participants' strong points, while principles 1, 3, and 4 
are among the participants' weak performance points. To improve the teachers' performances, the above principles 
should be improved in the colleges. However, the third null hypothesis was rejected as a result of the high mean of 
English teachers' performance scores which was 3.73 out of 5. Perhaps the students wrongly thought that they are 
competing with each other to gain an employment opportunity because there's no commitment for the graduated 
students to be employed in public schools and the government recruits the teachers through competitive examination, 
while the graduates can have the right to have equal employment opportunities. 
 The performance results were actually surprising because the supervisors in Iranian colleges tend to teach in a 
theoretical way and the students do not have any practice or experience of teaching in schools. Therefore, it is 
important to plan and provide pre- service teachers with supportive and successful learning experiences in course 
work and practices.   
5.4.  Conclusion 
Evaluating English teachers' knowledge, dispositions, and performances has not been done in one study so far 
(to the knowledge of this researcher). It was demonstrated that the participants self-evaluated themselves positively 
and pre- service English teacher training colleges in Iran train knowledgeable and disposed teachers practically. 
Accepting that teaching is a profession, according to Newby (2007), raising standards of qualification within this 
profession should be considered. So in order to improve the teachers' knowledge, dispositions, and performances the 
INTASC model standards can be accounted for the pre- service ELT programs. Indeed, such studies are needed to 
evaluate the programs at least every two or three years to design the programs by making necessary changes or even 
to redesign them. Wilson, Floden, and Ferrini-Mundy (2001) also refer to this kind of research as a key for policy 
makers to reform educational programs that will lead to increases in teacher quality. To improve the teacher quality, 
the reconstruction of education should be appreciated rather than resisted.  
5.5. Pedagogical implications 
Stover, et al. (2006) postulated seven points of tension in the teacher preparation sequence thoroughly. These 
points include foundation, admission, curriculum, praxis, supervision, induction, and support. They play very 
important roles in ELT programs and should be reconsidered very carefully. A good mentor-mentee structure can 
provide opportunities to learn from experienced teachers. Jie-ying (2011) describes that teachers should achieve 
mastery through personal teaching experience, communicating with colleagues while reflecting their own teaching 
experience, and obtaining vicarious experience by observing other successful teachers’ performance to enhance 
English teaching efficacy. Explaining the professionalization process, Al-Hinai (2007) suggests implementing a 
participative model of teachers’ professional development at the school level. This is the relationship between the 
school and the university which can provide real situations for the ELT students to teach in schools. 
5.6. Suggestions for Further Research 
     On one hand, this study contradicts the researcher's guesses. Perhaps this problem can be solved by 
replicating this research. On the other hand, the unique aim of this study was investigating Iranian English teacher 
trainees' knowledge, dispositions and performances in general. So this study can be replicated in different countries 
as a national project. This study investigates teachers' knowledge, dispositions, and performances through the 
subjects' self- evaluation. It is recommended that future studies be designed to include more sensitive measures to be 
able to measure the teachers' characteristics more precisely. A mix of data sources and the avoidance of a single 
method might be fruitful for future survey studies. Whereas this study intended to evaluate the quality of pre-service 
ELT programs by showing the existing strong and weak points, future studies can investigate the quality of in-
service ELT programs. 
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